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Abstract 
Problem Statement: Adolescence is seen as an important period for youth as they transition to adulthood. Required to manage 
multiple developmental tasks, adolescents might construct distorted expectations when thinking and planning their future. 
Therefore, it is important to determine the factors that influence adolescents’ positive and negative expectations in order to assist 
them with the appropriate services. Purpose of Study: The aim of the current study is two-fold: (1) assessing the content and the 
extent of positive and negative expectations of adolescents from Romania on their pending transition to adulthood, and (2) 
exploring the hypothesis that personal variables (gender, residency, and material deprivation), psychological variables (self-
confidence), and social support variables (family, peer and teacher support) predict their future expectations. Methods: Empirical 
estimates were carried out using regression analysis on data collected from 3509 high school students in the 12th grade (2043 
females and 1466 males). The self-report questionnaire covered several areas including demographics, psychological attributes, 
and family, school, and peer support. Results: Adolescents perceived their future mostly in positive terms. The greatest effect for 
positive expectations belonged to self confidence and teacher support, while negative expectations were best predicted by lower 
teacher support, self confidence, and peer-support. Conclusions and Recommendations: This research yields interesting results 
for the Romanian context. Interventions that prepare youth for transitioning from adolescence to adulthood should focus on 
constructing positive and realistic expectations utilizing a range of factors from the various systems that make up the   ecological 
model (individual, family, school, and peer relationships). However, more prospective research is needed to determine how 
future expectations are shaped during this period. 
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1. Introduction 
Adolescence is often conceptualized as a crucial period for youth in preparation for adulthood. Multiple systems 
are involved in this preparation and orientation, resulting in a complex process that influences adolescent’s thinking 
and planning about adulthood and future goals. Therefore, ‘adolescence’ can potentially serve as a window of 
opportunity to influence positive life trajectories (Masten, Obradovic, & Burt, 2006); at a time when significant 
decisions concerning life can be more strategically made (Stattin & Kerr, 2001). Thinking about the future and 
constructing perceptions of oneself in the future might have a bigger role during adolescence than during other 
developmental stages of life (Trempala & Malmberg, 2002).  
Recent data suggests that the transition to adulthood is one of the most active time-frames for defining one’s 
identity and personal aspirations (Padilla-Walker, Barry, Carroll, Madsen, & Nelson, 2008). On the other hand, 
according to popular stereotypes, ‘adolescence’ is a period when youth are notoriously shortsighted, oriented to the 
immediate rather than the future, unwilling or unable to plan ahead, and less capable than adults at envisioning the 
longer term consequences of their decisions and actions (Steinberg et al., 2009). Future orientation may be broadly 
defined as an individual’s subjective view of his or her future (Seginer, 2009). The way in which adolescents think 
about the future shapes the way in which they perceive the situation and how they behave (Negru, Subțirică, & 
Opre, 2012). A longitudinal study by Beal and Crockett (2010) found that future-oriented cognitions predicted 
higher educational attainment, suggesting the importance of future thinking for adolescent development.  
2. Method 
2.1. Sources of data and sampling 
During October 2012 and February 2013 data was collected using a national representative sample of 12th graders 
using an online platform (http://www.viitoradult.ro/en/). Using a multi-stratified random sampling procedure, we 
targeted 6611 high school seniors for the study sample. The response rate was 64.46%. Incomplete questionnaires 
were eliminated resulting in a final sample of 3509 students.   
2.2. Procedure 
In an initial contact with the 12th graders from the selected units, the interviewer explained the aim of the project. 
Students were then asked for their consent, their phone number, and an e-mail address in order to be contacted at a 
later date by the research team. Students received an e-mail with a link to the questionnaire and instructions for 
completing the questionnaire. Where possible, free computer access was provided by the school for students who 
gave their consent but did not have internet access. When this was not possible, students filled a pen-and-paper 
version of the online instrument (243 cases). Participants were informed about the confidentiality of their responses, 
informed that participation was strictly voluntary, and were provided a raffle ticket upon completion of the 
questionnaire as an incentive. Using their log-in information, four tablets and ten memory sticks were given as 
prizes to winning students. 
2.3. Participants 
There were a higher number of female students (58.2%) compared to male students (41.8%) in the valid sample. 
For students in the sample, 57.8% were living in urban settings and 41.6% were living in rural areas. A number of 
the students (19.5%) indicated that they lived in very impoverished circumstances.  
2.4. Measures 
Four continuous independent variables (self-confidence, family support, peer-support, and teacher support) and 
one dependent variables (future expectation, divided into two subsets: positive expectations and future worries) were 
used: 
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The self-confidence scale (M = 1.31, SD = .40) measures the degree to which youth feel a sense of confidence in 
themselves and positive self-regard. The three-point Likert scale uses the following response categories: 1 = Not at 
all, 2 = A little and 3 = A lot. By summing the responses of the five items, a total score is generated with higher 
scores indicating a high level of self-confidence. The Cronbach’s alpha reliability coefficient for the scale reached 
0.83. 
The family support scale (M = 1.34, SD = .43) measures the degree to which youth feel that people in their home  
have a sense of emotional closeness and bonding with one another, do things together, and work together to solve 
problems. The scale uses a 3-point Likert response format (1 = Not at all, 2 = A little, 3 = A lot). By summing the 
responses of the 7 associated items, a general score is computed with a higher score indicating greater family 
support. The Cronbach’s alpha reliability coefficient for the family support scale for the current data was .90.  
The peer support scale (M = 1.46, SD = .52) measures the degree youth perceive their friends as trustworthy, 
supportive, and responsive to their needs and feelings. The combined 5-item scale utilizes a 3-point Likert response 
format for each item (1 = Not at all, 2 = A little, 3 = A lot) where a higher score indicates greater peer-group support. 
In the current study, the Cronbach’s alpha reliability coefficient for the peer support scale was .92. 
The teacher support (M = 2.57, SD = .65) scale is an 8-item scale measuring the degree youth perceive teachers at 
their school as supportive, caring about them and their academic success, and expecting them to do their best. The 4-
point Likert scale (1 = Strongly disagree, 2 = Disagree, 3 = Agree, 4 = Strongly agree) had an internal reliability of 
.90. 
The future expectations scale (M = 38.87, SD = 5.17) is a 12-item measure assessing the likelihood of some 
specific life events to occur. Responses are on a four-point scale (1 = Minimal chances that will happen to 4 = 
Maximum chances it will happen). Six (6) items refer to positive expectations in the area of education, employment, 
and family (e.g. ‘Upon graduation I will enter college’, ‘I will have a good job’ and ‘I will find my partner’) and 6 
items refer to negative expectations (e.g. ‘I will enter jail’ and ‘I will have an accident’). Full scale consistency for 
this study was 0.75. 
Demographics included information about gender, residency (location – urban or rural), and material deprivation. 
2.5. Data analysis 
Responses on questionnaires were imported into SPSS 18 for analysis. An ordinary least squares analysis was 
used to compare the relative contribution of three blocks of variables (personal, psychological, and social support) to 
the outcome variables (future achievements and worries). Three steps were used in the regression analysis for each 
of the outcome variables. Gender, residency and material deprivation were coded as dummy and regressed on the 
first block. A single variable (self-confidence) was added in the second step. In the final step, the full model was 
tested, including the simultaneous examination of demographics and individual and support variables. The 
contributions of individual predictors are discussed only in the presentation of the full model. 
3. Results 
Positive and negative expectations of adolescents 
Overall, participants were confident about their positive achievements. About 73.7% were confident about 
entering college, 78.1% were confident about finding their partner, 83.4% were confident about having a nice house, 
81.9% expected that they would have a good job, 63.3% were confident about becoming famous, and  64%  
expected that they would earn good money. As for their negative expectations, only a few declared being worried 
about their future: 21.2% said there had a chance of not passing the final high school graduation exam, 13.1% 
thought they would have a serious car accident, 5.7% declared they were worried about being rejected by their 
friends, and less than 3% worried about being expelled, being retained in school, or being incarcerated.  
One of our research questions asked about the association between personal variables future expectations and 
worries about the transition to adulthood. There were significant differences between males and females in their 
positive expectations [t(3001) = -5.15, p < .01] and future worries [t(2329.77) = 6.56, p < .01], where girls reported 
having more positive expectations,  and boys  reported more worries about their future. Similarly, there were 
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significant differences relevant to where people lived (rural or urban) on the level of reported positive [t(2708) = -
5.32, p < .01] and negative expectations [t(2289.80) = 5.22, p < .01]. Compared to their rural counterparts, youth 
living in urban areas thought about the future using more positive statements. Material deprivation was also 
significantly associated with positive expectations [t(774.40) = 8.33, p < .01] and future worries [t(755.07) = -4.09, 
p < .01]. As expected, adolescents confronting severe material deprivation tended to think about their future in 
negative terms, compared to their peers who had more positive expectations when thinking about the future.  
These results confirm our expectations regarding the association between individual variables and the way in 
which youth conceptualize their future. Taking the analysis one step further, we asked about the combination of 
variables that could predict these outcomes.  
Factors associated to positive expectations and future worries 
In order to assess how all predictor variables were associated with future expectations and worries, hierarchical 
multivariate regression analyses were conducted. Predictors were entered sequentially beginning with background 
demographic variables, and then adding measures of personal value and social support (see table 1). Results are 
displayed and discussed for the final model where all the variables were regressed.   
Table 1. Regression weight and standardized regression weights (βs) in the hierarchical regression model of positive 
expectations and future worries  
Variables Positive expectations Future worries 
b β b β 
Gender (0 = male) 
Residency (0 = rural) 
Material deprivation (0 = no) 
.823 
.603 
-1.041 
.106*** 
.077*** 
-.106*** 
-.659 
-.402 
.227 
-.146*** 
-.089*** 
.040* 
Self confidence .546 .286*** -.142 -.128*** 
Family support 
Peer-group support  
Teacher support 
.064 
.067 
.083 
.051** 
.045** 
.113*** 
-.040 
-.097 
-.058 
-.055** 
-.113*** 
-.138*** 
     
R2  .169  .117 
F  74.73***  48.65*** 
df  7, 2567  7, 2572 
*p<.05, ** p<.01, *** p<.001 
 
The final model explained nearly 17% of the variance in positive expectations of adolescents [F(7, 2567) = 
74.73, p < .01]. Beta-weights in the final step indicated the contribution of each variable to the regression equation. 
All the variables had a significant contribution to the model. However, the greatest effects were related to self-
confidence (β = .286), teacher support (β = .113), and gender (β = .106). The effects were in the expected direction: 
higher levels self-confidence and higher support from school staff were associated to more positive thinking about 
the future. One interesting finding was that family and peer-group variables contributed little in shaping positive 
expectations of adolescents. Also, b coefficient for gender showed, controlling for all other variables, females were 
in average 0.8 more likely to develop positive expectations about the future as compared with their male 
counterparts. Similarly, those with no material deprivation were, on average, 1 time more likely (b = -1.04) to think 
in positive terms.  
The final regression model for future worries explained 11.7% of the variance [F(7, 2572) = 48.65, p < .01)]. All 
the regressed variables had a significant contribution, and similar to the positive expectations, the same variables 
had the greatest effect. In this case however, peer-support appears to have a bigger effect (β = -.113). The effects 
were in the expected direction: less self-confidence and teacher and peer support, more likely adolescents were in 
developing negative expectations when thinking about their future. Also, the b coefficient shows that when 
controlling for all other variables, males are 0.6 more likely to develop negative expectations.  
437 Mihai-Bogdan Iovu /  Procedia - Social and Behavioral Sciences  149 ( 2014 )  433 – 437 
4. Discussion 
The current study examined the positive and negative expectations of senior high school students from Romania 
on the verge of graduating. The study aimed to identify some of the personal and social support variables that 
predict future expectations and worries about transitioning into adulthood. Employing a hierarchical regression 
model, the following general conclusions emerged: (1) Personal attributes such as self-confidence was the best 
predictor of both positive and negative expectations. This means that students with a strong and positive image 
about themselves are more likely to think about the future in positive terms (McWhirter & McWhirter, 2008); (2) 
Family and peer-group support both showed little contribution in shaping adolescents’ future expectations. Teacher 
perceived support had the greatest impact. Previous research suggests that adolescents’ connectedness to both family 
and school predicted more positive perceptions of future orientation (Crespo, Jose, Kielpikowski, & Pryor, 2013). 
The better the adjustment to the school setting, the more positive adolescence experience their transition into 
adulthood (O’Connor, Sanson, Hawkins, Letcher, Toumbourou, Smart, Vassallo, & Olsson, 2011). 
The overall conclusions are limited because there are few studies on this topic. The theme of transition to 
adulthood is relatively new in the Romanian social science research agenda. However, from an applied perspective, 
the role of these results is important for understanding the dynamics of adolescents’ aspirations. It can offer 
practitioners specific directions for facilitating the smooth transition to adulthood. There are limitations to this 
specific study. Using data on public school students limits the generalizability of the results. Also, the cross-
sectional data has limited ability for identifying causal relationships. There are plans to track these respondents into 
their early adult years; longitudinal data will be available, at a later point, to examine how well adolescents’ 
expectations and desires about their futures predict their actual behavior.  
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